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SUMMARY 



The Veterans in Public Service project was initiated in Fall, 19^8 
by the Research Council of the Great Cities Program for School 
Improvement in cooperation with eight large city school systems and 
eight institutions of higher learning. The program was conducted under 
a grant from the Bureau of Research, U. S. Office of Education. The 
purpose of the project was to cond ' a pilot program for returning 
Vietnam era veterans in order to prepare them for careers in education. 

The need for a strong male image in the ghetto classrooms of the 
large urban centers provided a basis for the development of a career 
ladder program in which returning, predominantly black, veterans 
could serve. As well as meeting an urgent classroom need in the inner 
city schools, the program provided an opportunity for the veterans to 
prepare for a teaching career. Specific objectives of the program were: 

(1> to launch an educational career development program for returning 
veterans to be employed in urban schools, (2) to utilize the experiences 
and talents of returning veterans (among other things, to provide "hero- 
type" models for ghetto youth), (3) to attract more males into urban 
education, (4) to expand the successful model of the Teacher Corps into 
the para-profes siorial field, (5) to encourage differentiated staffing in 
urban schools, and their communities in developmental programs utilizing 
federal, state and local resources, and (7) to utilize occupational 
specialties developed by the veterans through military training in their 
school assignments. 

The VIPS project was essentially designed around the career ladder 
concept wherein the veterans were recruited into r work-experir nee 
program. They attended local colleges and univei. u>ii,ies oa a part time 
basis to fulfill the requirements for a baccalaureate degree. In addition 

to the academic experience, veterans in the program were employed by 

the cooperating s chool districts in a variety of pr of es s ional experiences 
as assistants or aids to teachers and other school personnel. Existing 
Teacher Corps team structures were utilized through the cooperation of 
the National Teacher Corps staff. Where possible^ the VIPS were absorbed: 
into the Teacher Corps teams. Where this was pot possible, similar 
team structures were organized. The team structure and identification 
as sisted the veterans in adapting to the school situation and provided peer 
support in overcoming problems and carrying out their assigned duties. 

Gr eat City Schools, . ' s erving in the capacity qf prime contra c tor. 



The program was operated by eight large city school systems, under 
subcontract with the Research Covincil. The school systems planned 
their individual programs in cooperation with a local college or university 
which provided the academic program fo?r the veterans* In some 
instances, the colleges provided special programs for the veterans in 
order to assist them in attaining the necessary backgroimd to eventually 
be subsumed into the regular degree granting program. 

Program attrition ra.tes were low, and in some cases, lower than 
those of similar kinds of training programs. Those who did leave the 
program did so generally as a result of financial need* Other leading 
resons for attrition were family or home problems and personal change 
of goals. Most of those changing their goals, remained in college to 
pursue an education in other fields. 

Many of the veterans init5.ally enrolled in the program are now fully 
certified teachers. Others who remained in the program are in the 
process of completing their degi'ee requirements. The success of the 
pilot program is evident in its holding power and in the number of 
completions. In addition to the training objectives, the project tested 
and accomplished two additional objectives; the effectiveness of multi- 
agency cooperation and successful application of multiple funding efforts. 

In terms of the first of these objectives, the project successfully involved 
the Bui'eau of Research and National Teacher Corps, U. S. Office of 
Education; the Vetei'ans Administration; the Department of Defense; the 
Research Council of the Great Cities Program for School Improvement, 
a private, not-for-profit corporation; eight large city school systems; 
and eight institutions of higher education. The second objective was 
accomplished through the utilization of resources from tho Bureau of 
Research, XJ. S. Office of Education; ve’ beu^j-^ ovidc d by tiie 

Veterans Adminis L. 3 ju tUi ^ ^ gn the G, I. Bill; local school system 
ftxnds; in-kind contributions of the Research Council; and in-ldLnd (contri- 
butions of the National Teacher Corps. In the latter two cases’,- considerable 
staff time was made available for planning and program opera^-n^n. 



INTRODUCTION 



This report represents the culmination of a one-year pilot 
program effort conducted by the Research Council of the Great 
Cities Program for School Improvement in cooperation with eight 
of its member city school districts, the U. S, Office of Education 
Bureau of Research and National Teacher Corps, and several 
colleges and universities (See Appendix A),. The concept grew out 
of a concern expressed by the Executive Department of the Federal 
government that the unique talents of returning servicemen should 
be utilis^ed in the various fields of public service^ It was felt by 
many in the field of education that the returning veterans, by virtue 
of their broad background of experience and seasoned outlook on 
life at a youtliful age, could well serve and be served by the education 
profession. It was hoped that the unique qualities of these young men 
could be used where educational needs are the greatest in the 
inner-city, disadvantaged areas of our large cities. There was 
clearly a need for well trained teachers who could project a strong, 
male image in the inner-city classroom. 

The cooperating agencies mentioned above, were in agreement 
that a program of veterans in public service should be initiated on a 
pilot basis, in education, in areas where there is an identifiable and 
definable need for the services of trained teachers for the inner-city^ 
The benefits of such a program were to be accrued to both the 
returning veteran and the receiving urban school system. Hopefully, 
the program could be designed around the career ladder concept, 
through which the veteran could enter as a trainee and emerge as a, 
qualified and certifiable teacher. The Veterans in Public Service 
Program was planned as a work-expei*ience program wherein the 
veteran would spend part of his day in the service of the school to 
which he would be assigned as a teacher aide or assistant, while the 
remainder of his time would be concentrated upon a college program 
from which he would eventually graduate and receive a degree in the 
field of education. 







PROBLEM AND OBJECTIVES 



The interlocking complex of urban educational problems 
has been researched and recorded in numerous public documents; 
yet, there have been few consolidated national attempts to alleviate 
these problems which are financially commensurate with the 
dimensions of the problems. In this project, an attempt was made 
to blend together several sources of Federal and local funds to develop 
and test a new inner-city career development program that might 
serve as a model to overcome some of the severe teacher personnel 
probleirxs that affect cities. Should additional funds become available 
in the future to launch a more massive attack, this model has the 
capacity for expansion into a national program on the recruitment, 
training and development of career patterns for immediate and 
and potential long range efforts to improve the capability of inner- 
city schools. The specific problem areas that this program focused , 
its attention on were as follows: 

1. The lack of current career programs for urban 
teachers (the system is now one of "up and out", 
leaving few of the cities' best teachers in the 
schools which need them the most), 

2. The extrerhely high turn- over rate of xirban 
teachers reinforced by the lack of incentives 
to encourage them to remain in ghetto schools. 

3. The lack of successful male models in the 
environment of the ghetto child. Traditional 
teacher education has largely been a female 
endeavor, again since the reward system 
neither entices rnales to enter nor provides 
an economic- reason for them to remain. in 
ghetto classrooms. - 

4. The lack of personnel in the teaching profession . 

which have first-hand ejcperience with inner- 
city life and, therefore, may find it extremely 
difficult to prepare daily educational programs 
that are realistically re^ to the needs of 

inner-city children. The typical pattern of 
teachers in urbari education is that of the 
"occupation army", not living in the community, 
which moves in and out of the school building 
every 'day, 
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Very few cities have initiated realistic 
differentiated staffing patterns; those that 
have been developed deal largely with female 
para-professionals, yet one overwhelming 
psychological need of the ghetto child is the 
association with successful male models of 
minority groups. 

6, The traditional educational systems which 
have produced most of the urban teachers 
have not been designed to address themselves 
to the unique problem of the inner -city. 

?• Ox the large nuinber of veterans returning to 
our large urban centers every year, many 
do not have clearly defined goals. As a 
result, personal aspirations maybe challenged, 
changed, or left unfulfilled. If the energies, 
e- 5 cperiences and competencies of these veterans 
can be channeled in dir ections’ that will offer 
imxnediate opportuixities for career development 
and economic return, many individual gains 
and contributions in educational services will 
have been made. 

There have been many programs designed to attack these 
pi-oblems in a variety of ways„ The jpi'oblexn discussed herein was 
built on the successes of such former attempts as the following: 
Teacher Corps, NDEA Title XI Institute for Teachers of 
Disadvantaged Youth, OEO projects on the training of para- 
professionals, OEOhs New Careers Program, numerous projects 
under E. S. E. A. Titles I and III, projects funded uiider OE Research 
Bur eavi and Title IV of the Civil Rights Act involving the training 
•and employment of para-professionals, numerous local projects 
involving returning Peace Corpsmen and Veter ans (two programs of 
wlrich are reported in greater detail on foll^ and a host 

of knoNvn projects in urban schools vwR^ objectives but v/ithout 

the benefit of F e de r al f un d s . All of t he s e p r o g r ams have developed 
persons dedicated to the recimitment, traiaving retention of urban 

teachers^ Federal funds have proven to be quite vital to the cities in 
the in-xpleraentation of effective educational programs. : This project 

demonstrates how it is possible to combine funds and resources 
from the G. lo Bill, D. O. D. Project Transition, local Veterans 
Adx'ninist rations, the Office of Edxicatibh Research Bur oau and T eacher 
Goi'P s , local higher educati on r e s oux" c e s hhd: 1 oc al school district 



resources to initiate a development program that might eventually 
be supported by combinations of other ftinds, such as those listed 
as well as OE*s EDPA programs, H. U. D, *s Model Cities, J-iabor 
Department's M. Do T. A* , and other training programs supported 
with various state and municipal funds for urban educationo 

At the outset of the VIPS program, it was anticipated that 
with this effort an attempt would be made to launch and "debug*' 
a national career development program for returning veterans by 
utilizing multiple funding in a small number of cities with locally 
different problems and administrative policies* In brief then, the 
objectives of this program were: 

1. To launch an educational career development program 
for returning veterans to be employed in urban 
schools; 

2, To utilize the experiences and talents of 
returning veterans (among other things 
to provide "hero -type" models for ghetto 
youth); 

3. To attract more males into urban education; 

4, To expand the successfiol model of the Teacher 
Corps into the para-professional field; 

5* To encourage differentiated staffing in urban 
schools; 

6. To encourage the coalition of universities, 

schools, and their communities in developmental 
pr6grarn.s utilizing Federal, state and local 

■' .res bur cesp\ V' 



7 * To utiliz e bccupatipnal specialties developed 

by the veterans through military training 




REliATED PROGRAlviS 



Philadelphia 

III. January, 1968, the Bureau of Higher Education, H. S. O. E, , 
made a decision to direct the resources of their Educational Xalent 
Section to meet the training needs of veterans in one of the public 
service fields (education) as previously suggested in a statement by 
the Executive branch of government. The background and inception 
of this program, closely paralleled the VIPS project repox'ted hei e. 

Because of limited resources, the Bureau of Higher Education hoped 
to conribine resources of existing local, state, and federal programs 
■which were already involving cooperative efforts between the public 
school system and institutions of higher learning. 

The School District of Philadelphia was identified as the target 
city for this project since conditions which would lend themselves to 
such a program already existed there. An Educationax Talent Search 
Project conducted by the Office of Education with the College Bound 
Corporation was already vmder way. In addition to already established 
working relationships v/ith area colleges and ixniversities, there were 
also several Teacher Corps teams operating in the public schools. 

College Bound Corporation was granted a contract to recruit 
servicemen for careers in education. The roles of other agencies were 
to include: (1) The Educational Talent Section would provide a staff 

menaber who, along -with the Executive Director of College Boxxnd 
Corporation, would coordinate the project, (2) Temple University would 
establish selection criteria and admit veterans to courses of study 
which would be credited toward a degree in education, (3) National 
Teacher Corps would assist in the recruitment and selection of veterans, 
as v/ell asmake available the Teacher Corps team structure and 
actministrative personnel to provide support for the veterans in their 
public school work assignments, (4) the Veterans Administration would 

assist in supplying information for recruitment and would assist the 

veterans in obtaining their G, I. benefits, and (5 ) the School District 
of Philadelphia agreed to provide immediate employment for the veterans 
enrolled in the program. 

The Philadelphia project was necessarily rushed into program 

activity as a result of very limited lead time. As a result, several 
problems emerged at the outset of the program, such as the immediate 
need for fluids to pay for tuition and books (in some cases students 
received a loan froin College Bound Corporation),; establishing equit^^ 
pay rates, contending with. school district examihations (it was agreed 



to weigh the results of examinations one hundred per cent on an 
oral basis), establishing resident requirements for reduced tuition 
fees, etc* 

There were no formal selection criteria established for the 
program initially, other than mutual agreements by the university 
and the schooT district to accept the veterans for academic training 
and classroom experience* 

St. Louis 

A second program which was also conceived in the Spring 
of 1968 and became fully operational in the Fall of that same year, 
was initiated by Webster College in cooperation with the St. Louis 
Public Schools. As was the Philadelphia program, the VAULT 
(Veterans Accelerated Urban Learning for Teaching) Prograrn was 
designed to dii*ectly involve returning v*eterans in the education process 
preparing to become teachers in the inner-city schools where a strong 
male image is generally absent or lacking in the necessary numbers. 

In this program the veterans were dir <ictly recruited by Webster Golleg 
initially from Fort Leonard Wood, Missouri. Selection criteria were 
based on personal interviews with college staff member s, individual 
mterests, and ability to successfully emerge from six weeks of 
orientation. 



The St. Louis program has since been expanded to include the 
participation of a community college (Forest Park Community College) 
and two suburban public school systems (University City and Webster 
Groves ). VAULT students include men and women. Blacks, Mexican- 
Americans, and whites, most of whom^ a of the Vietnam 

conflict. Quotes f r om a Webster Gpllege br ochur e; er^ the value 

of veterans in public service progralms such as project VAULT; 

Schbol System are delighted by the prospect of rnale 
teachersspecificallytfainedandmotivatedforinner-- - 






■: ?.V 



College faculty and achnihistrators are excited 
by the;ppportimities^^e in a; s olid, ■ r ele 
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you get in VAULT, you grow in it. 

About questions asked by their elementary pupils: 

'* I can't give them any universal answers, 

but I try to tell them how I feel about it. " 

On teaching math to the same age group youngster; 

" The concept hits him, you can almost see it. 

You know he's seeing something for the first time." 

As evidenced by the success and growth of the Webster College 
program, the value of preparing returning veterans for careers in 
education, and particularly in areas of great need - the inner-city, 
goes unchallenged. 




PROGRAM DESIGN 



Well defined areas of responsibility emerged at the outset 
of planning the VIPS project. The Research Council, serving as prime, 
contractor, was charged first with the responsibility of developing 
the project format in cooperation with participating government 
agencies, formalizing contractural arrangements with the funding 
agency and extending sub -contracts to qualified city school districts. 
Both member and non-member school systems of the Research Council 
were to be considered. 

The sub -contracting task was accomplished by submitting a 
request for proposals to the qualified school systems. A set of 
proposal guidelines were developed and made available to the cities, 
along with the REP. In the guide-lines, it was requested that each city 
clearly describe the model .sJiey" untended to develop cn order to achieve 
the objectives of the VIPS pnogram. This descripticai was to delineate 
responsibilities of the cooperating agencies involved (i. e. the city 
school system and the coopexefcing colleges and universities). While 
the city school districts and colleges were encouraged to jointly 
develop their own models, the following features were suggested for 
their consideration: 
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Project Goals Should Be Clearly Defined : 

-- Training VIPS for a career in education 
-- Length of time required 

-- Provision for career ladder development 
embracing all possible resources 

isiigibilitv of Veterans: 

-- Veterans during Vietnam Era 
-- High School Diploma or equivalent 
-- Interest in becoming a teacher 
— - Tiiher-city derivation and empathy for 
disadvantaged children 

Recruitment and Selection: 



- - Recruit fr om Pr oject Tran sitipn, local 
veterans and other local agencies .and 
organizations ' 

ra...; Selection panel (local education agency, 
college and Teacher Coi'ps) ' ' 



. — D e V el op 1 o c al . s el e c ti on c r it e r ia •; 






Administration: 



-- Superintendent of Schools contractor 
-- Primary role for Teacher Corps coordinator 
— Define relationship and responsibilities of 
LEA coordin^-tor and Director of Teacher 
Corps Project 

— Explain liadson with local school principal, 
college Dean, and LEA Coordinator 
-- Determine GED trainin;^ oe completed by 
Transition Centers, or speciily local school 
responsibility 

Local Schools: 

-- VIPS serves as part of Teachs'.sr Corjgs tea,m 
-- Show types of employment and the prrogressioh 
that is contemplated 

— Specify flexibility of work assdgnmests to 
provide for study and commraxfiry acidvity 
-- Insure availability of material, relative to 
minority culture 

-- Define in-service activity and supportive 
services by the LEA 
-- Determine ratio of VIPS to team leader 
-- VIPS under direct supervision of team leader 
-- Develop duties using service-connected 
experience and skills 

College and University: 

-- Develop program to meet needs of VIPS 
-- Insure proper coordination 
-- Formal cours ework, whenever pos sable, 
should be offered on public school site 
— program plan should emphasize 

disadvantaged students needs and inner- 
city community action 

Curriculum: 



eric ; ; ; ‘ 



Two year undergraduate curriculum 
G Qur s e s^ gear ed;to' the needs in the local 
schdois and com^ ' 

C our s ed should involve pr oblem s 61ying«,'- 
component 
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Instruction should assure VIPS progress 
from simple auxiliary functions to tutoring 
and to increasing responsibility consistent 
with the career ladder concept 
-- Include teaching of minority group history 
and cultural contributions 

Community Involvement: 

-- Local schools are responsible 
-- VIPS should be involved in community 

activity which parallels the Teacher Corp » 
team configuration 

-- VIPS should be given meaningful assignments 
based on his service experiences and training 
-- Coordinate program with pax'ticipating college 

Team Structure: 



-- VIPS members of Teacher Corps team 
under supervision of Team Leader 
-- Ratio of VIPS to Teacher Corps team 
determined locally 



Pre-Service and In-Service: 



-- The local education agency and the 
cooperating college will provide for 
appropriate preparation for VIPS work , 
as signments 

-- Where a,ppiicable, the purposes and patterns 
of the Teacher Corps should be followed 

Evaluation: ^ ^ 

-- Where applicable. Teacher Corps 

Guidelines should be used in developing 
evaluation criteria 





Funding; 

-- Pay scale Tor^ y 

: of ; Ipc al c ontr ibutions ( VIPS wage sy 
'supportive services’) ■ . o,' 








-- College or university tuition and fees 
(VIPS G. I. benefits) 

-- Other benefits 



In addition to the above, a set of forms and instructions for prepara 
tion of proposals was included with the guidelines (see Appendix B). 



The second major responsibility of the S.esearch Council was 
of a fiscal nature. Payments for sub -contractual agreements were to 
be made by the Council, utilizing the necessaxy and proper accounting 
and monitoring procedures of program activities in the local districts. 
Data gained from the monitoring process were submitted to the fimding 
agency in the form of interim progress reports. In addition, the 
project director and other Council staff members were made available 
to assist the cities during the various program phases of the one-year 
pilot effort. The Research Council, in its contractual capacity, was 
the coordinating and liaison link among participating cities and between 
the cities and the various cooperating federal agencies. 



Finally, the Research Council was responsible for bringing 
school district, college and VIPS trainee representatives together for 
an evaluation conference approximately midway through the program. 
This conference, held in Washington, D. C, in June, 1969, is discussed 
under a separate topic in this report. 



Local Responsibilities: 




The local school districts and their cooperating colleges 
and universities were to develop and conduct a work-experience program 
for the returning veterans which would best serve the career ladder 
concept. The veterans of "VIPS" were to be ^trained on the job as 
teacher aides or teaching assistants while receiving the necessary 
college academic preparation which wopld permit upward career 
mobility of the VIPS froni teacher aide to para-professional to a 
fully certifiable teacher. In order to accomplish this goal, the local 

participants (school districts and univer sities) developed a program in 
each city which pei'mitted the VIPS to receive on-the-job experiences 
in clas sr ooms and in other "teacher" types of activity in the schools 
which gave them firsthand experience in working with children. The 

academic programs were geared to the needs of the VIPS. In some 
ca s es,^ it was heces sai'yVfor the .coopei'ating institutions of higher 

'Teariiihg to pr ovide r ernediai and xefr esher c^^o , 

'to a competitive: level in .the college' - environment. Wher e at all 
pos sibie, the veterans were blended into the regular college curriculum 
for a four year program in teacher education. 





N^i^ional Teaclier G^r-ps: 

Th.e National Teacher Corps provided local coordir .lors 
and team leaders to assist the school districts in launching ai-'i 
operating their VIPS projects. Where possible, the veteran? '^'were 
assigned to Teacher Corps teams. As members of the teams,* the 
veteran’s initiation into the school routine was made easier, i the 
team structure also provided a peer group with whom th© VlPf^ could 
identify and seek help when necessary. 

The Teacher Corps team structure was not availabke to 
the VIPS who were assigned to certain schools, particularly ^rg:^cational 
school, where Teacher Corps did not operate programs. In tfetese 
instances, however, the school system provided for the kearn. ^upproa;ch 
and assigned supervisory staff or experienced, master teachxer-s as; 
team leaders. 

The National Teacher Corps agreement to provide tveaim 
leaders and local coordinators to assist in the VIPS program, both 
in advisory and working capacities was of invaluable service to the- 
success of the program. 



THE VIPS CONFERENCE -- AN EVALUATION 



The VIPS Conference was held in Washington, ’ D, C. on 
June 5 and 6, 19^9 three months prior to the close of the project 
contract* The two day conference was called primarily to assess 
the state of the program --- to report on problems that had an 
adverse affect on the program, to generally discuss operational bugs, 
and to elaborate and exchange notes on unique experiences and 
successes that could serve to benefit all the program participants 
(see program agenda. Appendix C), As a result, the VIPS conference 
proved to be a most valuable medium for evalua-tion of the program, 
with immediate feedback on specific problems. 

Three major groups of conference participants were represented 
the program coordinators for the city, school districts, college and 
university liaison representatives, and a veteran representative from^ 
each city. Others present included staff members of the Research 
Council and representatives from the Bureau of Research, National 
Teacher Corps, Bureau of Educational Personnel Development 
U. S. O. E. , and the Veterans Administration* 

The three key groups of co3aferees (veterans, city, and college 
representatives) offered the conference a coxxiplete perspective of the 
operational status of -the program. The essential part of the conference 
was organized into group . sessions, which were divided into the three 
primary groups. The charge of each group was to discuss progiam 
operations in their respective cities and to identify specific problems 
they were encountering, and if possible within the meeting time 
constraints, to consider possible solutions. Each group elected a 
chairman and a recorder. 

At the close of the group sessions, the groups were brought 
back together into a large general meeting, at which time the recorder 
or chairman for each group reported the results of their discussions, 

A panel composed of three representatives of various coopeiating 
government agencies were asked to react to the reports and respond 
to questions concerning the specific problems. The general session 
was also open for free discussion and exchange of ideas among all 
participants attending the conference. 

Two general concerns seexiied to run through the discussions. 

The first was the matter of sub si stance provided for the VIPS in the 
program. While they received the G, I. Bill benefits for training, 
the baihn c e of their incom wa s gener ally ba sed on the wag e levels 
of non-professionals with similar duties,* Since the^ V were not 
employed on a full--tinae basis, this income was rather U 



5 



especially for those with families to support. Paradoxically, the 
second major concern related to the fact that the work load, 
eventhough part time (often up to thirty hours per week), inter- 
fered with the VIPS participation in the academic training component 
of the program. Many veterans were carrying a heavy load of 
courses -- in some cases, an average course load was fifteen 
semester hours, . 
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RESULTS AND IMPLICATIONS 



In order to gather pertinent data for a final evaluation of the 
VIPS program, questionnaires were mailed to all the participating 
school systems and their cooperating colleges and universities 
(see Appendix D). The following pages include summaries of the 
processes by which the cities conducted the program. In some cases, 
these efforts were modified to improve upon the original intent of the 
program. 

Also reported here are some of the generalizable results, 
evaluative statements and implications for expansion of the concepts 
fostered in this program. 

How the veterans were selected: 

All the subcontracting agencies (city school systems) employed 
a selection panel to screen, process and select among VIPS applicants. 
The panel structure varied from city to city and the size of membership 
ranged from three to nine members. General representation included 
the city coordinator and college liaison assigned to the VIPS program; 
Teacher Corps coordinator or team leader; local school administrators 
commmiity, state employment service and Veterans Administration 
representatives; and college and community ageticy representatives. 

Each city developed its own criteria for the screening and 
selection of veterans into their respective programs. Among the 
most predominant criteria for acceptance ox an applicant were: 

The applicant must: 

- be a Vietnam-era veteran 

- possess a high school diploma or equivalent 

- be a member of a minority group 

- possess an Honorable Discharge 

" be an"inh.er -city" resident 

~ desire to become a teacher 

- be interested in working with disadvantaged 
cliildr en 

- possess potential for pursuing college 

- ^ . .-.level': work' -■ 

- be eligible for benefits under the G. I, Bill 

- be in good health 




The veterans: 



Chart I relates the number of veterans participating in the 
program in each city at various times throughout the project. 



Chart I; Number of Participating Veterans 



City 


Initially 


At Close of 
Fiscal Year 


' Still in 

school sys. 
12/31/70 


Chicago 


25 


24 


20 


Cleveland 


21 


"23 


13 '• 


DetrcJlt 


24 


17 


23 


Memphis 


20 


14 


12 


l^iiami 


15 


21 


17 


New York 


25 


16 


1 

2 


Omaha 


; 24 . 


22 


22 


St. Louis 


25 


• 23 


11 


Total 


179 


169 


118 



With one exception, attrition rate generally appeared to be no 
different than that of other teacher training programs. However, 
the reasons for leaving the program differed in many r espects from 
those that could be expected in other work-related college programs . 
For example, the reasons for VIPS leaving the program, in order 
of percent of actual known numbers were; 




1 . 



Low (34%) --- The lack of fimds to support themselves and 
theii" families (many VIPS were married and several had 
children) was a concern expressed at the VIPS conference 
discussed earlier in this report, 

2, Another job opportunity (16%) -- This reason, again, reflects 
the personal income problem, many veterans were having. It 
might also reflect a waning lack of interest in, or disenchantment 
with the prospect of becoming a teacher, 

3, Reason unknown (14%) -- 

4« Inability to adjust (8%) -- It was anticipated that adjustment 

from a military service life, particularly for combatants, might 
result in difficulty for some veterans, 

5, Dismissal - poor attitude (7%) -- 

6o Academic course or program change (5%) -- Some veterans 
di'opped from the VIPS program (in which they were being 
prepared for a career in educa.tion), although they remained in a 
college program to work toward a degree in a differ enfc field of 
intex'est, 

7, Poor attendance (4%) -- 

8o Poor academic grade ]point average (3%) -- 

Other reasons included moral problems, family problems, 
tir ed of s chool, extended illne s. s , left city, and theft on the job. It 
is interesting to note that, of the eight primary reasons listed above, 
two which are often the causes of attrition in regular programs 
(poor attendance and poor academic grade point average) claimed 
the least percentage of students in this program, 

VIPS assignments in city schools: 

Duties generally assigned to the veterans were of an instructional 
assistant naturei. Of these, most were assigned classroom duties 
while other s served as; instructional aides in the swimming, physical 
education and other recreatiohal--related areas. 

The intent of the program was circumvented in some instances 
when VIPS wei*e as signed, to non*- instructional duties such as patrol, 
student activities, audio-^visual aids, library, etc. While the 



experiences gained in some o£ these activities were of some value 
to the veterans in understanding the full range of school programs 
and operations, their basic purpose --to assist in the classroom and 
to project the desired male image to ghetto children -- was being 
thwartedc One city provided summer work for VIPS as warehouse 
help. However, this work was provided during the periods of time 
that the schools were not in session and served to provide much 
needed additional income for the veterans* 

Assignments ranged in grade level from pre-school to 
high school and vocational school. Table I describes the g'rade 
level and duties assigned to VIPS by city. 
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Math Primary Unit Tutoring individuals and small 

thru 7th groups. Working with slow learners 

developing number concepts, skills 
and positive attitudes toward math. 
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Tile acadei^iiic program: 

The cooperating colleges and universities provided three kinds 
of courses fox the VIPS. In most cases, the veterans v/ere enrolled in 
regular acadexnic courses. In other instances, the regular courses 
were altered, or tailored, to meet the needs of the veterans. The 
third altersaUve was the creation of specially designed courses for the 
VIPS pro'g^raxn. Examples of courses designed specifically for the VIPS 
pj.Qgraixi axe described, by the universities as follows. 

Supervised Field Work and Seminar : 

This lEiield work and seminar course was allied with 
the training program in the schools. It met veteran's 
program requirements for reimbursement, but no 
credit was granted toward the Associate of Arts degree. 

Human Growth and Development; is taught all semesters 
and all summer sessions. 

If most of the VIPS elect to take this course in combina- 
tion with Psychology 351 "Educational Psychology, " a 
special section will be formed. In a special section, 
additional emphasis will be given to the understanding 
the disadvantaged child. In all probability, a team 
leader from Teacher Corps would become the instructor 
and it would be taught off campus in one of the inner- 
city schools. 

Educational Psychology : is taught all semesters and in the 
su.xnixier sessions. 

If most of the VIPS elect to take this course in combination 
with the above education courses, a special section could 
l3g formed. It is possible that the instructor from the 

Department of Psychology would offer it on-site. He 

has taught this course many times and is scheduled to 
teach an off-campus course at the graduate level on an 
Indian reservation for the Teacher Corps UNO during the 

Au-tumn 1968 semester. 

The Psychology c oxir s e dea.ls with the stndy of the 
capS'Cities and interests of children and individual 
differences therein. Factors that influence learning 
and an evaluation of leai'ning and classroom procedure 



j:?r esented. Special sections of VIPS would stress 
diit. -:inique problems of the disadvantaged. 

F ■ ndiamentals of Speech; taught all sessions. The 
Trir. ver sity would attempt to place most of the ViPS 
ill Speech first semester, but some may delay until 

1969. 

cdEjsic course in principles, components and skills 
.^>2fective speaking and listening; guided practice in 
iirHormal speaking, public speaking, discussion and 
-ir^^i^ning. 

Jfcr i^pecial sections anticipated for VIPS. Director 
confer with instructor to explain nature of 
pi'ogram and the need to be sensitive to their 
;^d;S but special adaptions beyond an under f^tanding 
nrff lihe program are not anticipated. 

Note on other courses: The othei- liberal ax*ts courses 
outlined in the curriculum are not explained here. They 
art" self-explaxaatory and will not be special sections 
noxT will courses be altered for VIPS. 

English 

A ^asic review of grammar, usage, sentence stxmcture, 
paiunagraph building, punctuation, and spelling; plus work 
in vocabulary building. 

This course, by arrangement with the English Department, 
be taught by three Teacher Corps interns who will 
d:a it as a community service and under the direction of 
tiheir team leaders with supervision by the coordinator 
for the English Department* s composition courses. 

The course will be taught in three ^mall groups so 
VIPS will receive special attention. Use of programmed 
materials, linguistic approaches to grammar, and modern 
techniques in instructional materials will be encouraged. 

The course will be taught on site in the public schools 
and writing work will be coordinated with tutoring work 
of the VIPS SO .their cour ses may be functional. For 
ex,a:snple, English as signnaents will be related to 
writing and tutoring work VIPS do in the schools with 



children. Vocabulary building techniques which can 
be used with children will be made and utilized with 
VIPS. These sections of English will be exclusively 
for the VIPS and follow-through on assignments will 
be conducted by interns teaching the course plus 
assistance from. Teacher Corps team leaders. 

Interns selected to do the teaching were English majors 
in their own undergraduate work. Interns will be 
encouraged to focus upon learning problems of the 
disadvantaged thus providing VIPS insights into their 
own learning patterns. 

Introduction to Teaching 

An examination of the nature of the teaching tasks. 

The course would be taught on site. One of the Teacher 
Corps team leaders will teach the course as a part- 
,time faculty member of the university.. The course will 
stress particularly, the functions of teachers of the 
disadvantaged pupil and the appropriate supportive 
activities which educational technicians can perform in 
working with regular facility. Laboratory work will be 
in the school and community to which VIPS are assigned. 

Conflict Analysis Seminar 

Seminar in Conflict Analysis will provide students 
training in identification of role behavior as seen in 
social conflict situations. Initially, the course will 
emphasize auditory and perceptual analysis skill and 
progress into greater dependence on reading and 
writing analytical abilities. • 

Recognizing that students possess a high level of 
physical energy the cour se will stres s physical action 
and **doing*’ upon the part of the participants. Secondly, 
the course will strive to enable students to achieve 
success in handling materials that require critical 
thinking. Reading and writing materials will be intro- 
duced into: the course based upon students interests, 
with the objective of eventually enabling students to 
transcend their, immediate world view and perceive 
those of other people. 



For exatnple, students will be shown a motion picture. 
Class discussion on the film will follow to identify role 
behavior and the **why” of role behavior. Students will 
then be assigned to write a short play- situation in which 
the role behavior of characters in the motion picture 
would be re-created. We would video-tape the student 
presentation with the class being shown the tape and 
class analysis following. Also, selected pas sages from 
literary works that exemplify role behaviors under 
study in the classroom would be examined. Class 
discussion of the reading would follow. 

America: Black and White 

Intended as an aid in reorientation to the urban scene 
in America, this course will begin with study of 
contemporary black-white relationships and then delve 
into the social history behind the current crisis. The 
course will include study of the socio-economic relation- 
ships between blacks and whites, critical analysis of the 
various approaches to the situation including the black 
power and civil rights groups from militant to moderate, 
the public and private programs, and the political relation 
ships in the society. 

The background investigation will focus, on the socio- 
economic history of the Negro community in America, 
from African antecedents to the present moment. 

The aim of the course is to provide access to sources 
and to arm the returning G. I., with critical and analytic 
tools with which to evaluate the .programs, ideologies, 
and approaches of various groups to Americans number 
one domestic problem. Thus, he will be better able to 
make his own decisions about his role and style of 
service in urban America. 

Humanities Seminars • - 

Seminars in the Humanities will be organized around 
a thematic approach to the study of civilization. An 
interdisciplinary method of instruction will provide 
students opportunities to sift major trends and identify 
crucial concepts fx*om the mass of factual information. 
Within the framework of the seminars will be discussions. 



pr©s©ntation of short psCpors, croation of films and 
vid©o-tapos, and writing of po©try and short storios, 

Th© four major Humanitios s©minars will ©xainin© 
Am©rican, Europ©an, Asian, and African civilizations 
through th© m©dium of history, social sci©nc©, lit©ra- 
fcur© and th© arts. Although str©ss will b© laid upon 
th© d©v©lopm©nt of r©adlng and writing skills, students 
will b© encourag©d to r©spond to th© int©ll©ctual d©mands 
of th© s©m.inars through discussions, creation of film 
and vid©o-tap©s. 

To train students in th© l:’,ctur© method of instruction, 
they will observe two hours of filmed lecture in the 
company of tutors. Not© taking and analysis of th© 
lecture will b© stressed in these sessions. Th© actual 
filmed lectures will be made by participants in the 
Humanities seminars and will be linked to work under 
study in the seminaro 

As students achieve skills in analyzing lectures, they 
will be given opportunities to take a y*mini-cour se*'. 

This will be entirely on film. These courses will 
utilize programmed examination materials enabling 
students to progress according to ability and interest. 
Upon successful completion of the twelve hour course, 
a student will be eligible to obtain one credit hour. 

Math-Science Seminar 

To emphasize the inter-relationship between mathe- 
matics and science students will encounter both equally 
in a jointly taught math-science seminar. The first 
math-science seminar will point out the harmony 
between science and mathematics while the second 
seminar will einphasize the differences in structure 
of the two 3,reas. The. third course will provide content 
and techniques in the biological science areas and will 
show the relationship between scieiice and the social 

sciencesV The fourth course, in the math- science 
sequence, will emphasize content in omatheiYiatics and 

point out some interactions between mathematics and 
art, science, philosophy and religion. 

Material will be introduced into the initial math-science 



seminar in such a way* that students will be able to utiliz 
the information and teach elementary children through 
extensive use of manipulative mater ialSo Specific 
consideration will be given to examining several short 
units so that .students, as part of their class work, can 
be prepared to teach one such unit to a group of inner- 
city elementary school children. Thus early in his 
college experience, the student can achieve success in 
teaching children in elementary schools 

Action Learxiing 

Learning in the context of a real situation combines 
practice and theory in an unusually effective way. 

The credits in Action Learning will be earned by 
field experiences related to discussion of -appropriate 
theoz’etical materials. Tutoring, school-community 
work, community organization, city agency service; 
all these offer possibilities of learning in the social 
sciences. Tutoring and school-'Work offer experiences 
in the socio-economic v/orld of the child and provide 
insights into the relationship of the child, his family, 
and their world. to the school as an institution. Street 
work and agency service provide a realistic context 
for theoretical inquiry into sociology, political science, 
and the economics of poverty. 

Action Learning will involve field * placement with joint 
supervision by the agency and by the college, along with 
weekly seminar which ties theory to experience. The 
progression of placements and seminar content will be 
guided in such a way as to build knowledge in the 
disciplines as well as to aid students in the development 
of more sophisticated professional skills. 



Grades received y the VIPS in their academic programs were 
well within the "normal curve". In fact, the curve was skewed 
slightly in their favor, with more "A's" and "B's" than mig^'t normally 
be expected. The following grades and percentages of VIPS receiving 
them were drawn from available information submitted by the colleges 
and universities: 



GRADE 



PERCENT OF VIPS 



A 

B 

C 

D 

F 



18 % 
42 % 
30 % 
9 % 
1 % 
100 % 



Public School- University Liaison: 

The public school system VIPS coordinators and their university 
counterparts met at various times throughout the program to discuss 
mutual program concerns. During the course of the year, these 
individuals met an avei-age of fourteen tixnes, or slightly more often 
than once a month. Pertinent discv:^.ssion topics of these meetings 
included: 

1, Attendance -- punctuality 

Za Financial situation of the veterans 

3. Specific academic subjects 

4. Program cost to the university 

5. Course loads of the VIPS 

6. Tutorial services for the VIPS 

7. Academic and work schedules 

8o Administration of the project 

9. Improving communicatiorxs among veterans, 
school staff and college staff 
10. Specific problems of the veterans 



The school and university coordinators were asked what changes 
were introduced as a result of these meetings. Random responses 
were as follows: 

lo A special Counselor v/as assigned for VIPS. 

2, Procedures for reporting veterans enrollment 
to V. A. was changed so that veterans would 
continue to get their checks without a break 
each semester* 

3* A special course was offered in the use of 
Audi 0 -- Visual equipment. 

4. Provisions were made for transportation to the 
on-site college course work. 

5. To circumvent entrance exam, veterans who 
failed test attended evening division classes. 

6. Salaries were increased to include travel. 

7. Orientation to COP pi'ogram to be entered 9/1/70* 

8p Credit for practicum to increase G. I. benefits* 

9. Most college classes were scheduled for three 
days per week rather than every day during the 
week. 

10. Reassignment of men who were having difficulty 
with their principal. Reassignments were made 
to schools where the school staff was more 
compatible with the skills and interests of the 
veterans, 

11. Modification of the veterans* schedule for work 
in the elementary schools, Eryiphasis was placed 
on producing grer-ter flexibility in scheduling. 

12, Development of closer ties between the activities 
of the veterans and Teacher Corps interns, 

13, The need to involve the Veterans in pi'ogi'am 
planning: became apparent. . 




A guidance counselor v/as assigned to the Veterans. 

j' 0 wer working hours in public schools. 

■Y* 0 terans were treated as individuals rather 
than as a bloc. 

Independent study given for some college work. 

College credit given for experiences in public 
schools. 

A weekly seminar with the VIPS was instituted. 

Also, a weekly visitation of VIPS on the job was 
arranged. 

l^^ork experiences, super vis ion /work coordinations 
univer sity cour s e offering s wer e changed for the 
following semesters. 

Significant outcomes: 

There were many valuable outcomes of the Veterans In Public 
Service Project reported herCo These are better ex sssed hy those 
who were intimately involved with this pilot effort on the local level. 
The responses of both the city school district and university officials 
a.re reproduced in their entirety below: 

School District Responses: 

Chicago: 

Of the ZO who remained in the pi'ogram, one became a 
teacher in September, 1969, and another finished his college 
program in history in December, 197 0. During 1971, eight 
will complete prepa.ration for teaching in the field of 
industrial education. Two others expect to graduate in 197Z. 
the remainder of the group aie still pursuing their studies. 

The VIPS program was initiated in October, 1968, imder 
a grant from- the Office of Education* s Bureau of Research 
through the Council of the Great City Schools. The program, 
was transferred in October, 1969, to the Career Opportunities 
Pi'ogi' am funding. Unfortunately, the funding for the 
Veterans in Public Service ternainated in August, 197 0. 



14. 

15. 

16. 

17. 

18. 

19. 

20 . 



Cleveland; 



The Veterans were able to x* elate to the students much 
better than the average teacher. The attendance and lack of 
skill in handling their finances became a major problem with 
which the school had not previously been faced« 

Detroit: 

Six Veterans x*eceived grades averaging 3. 00 honor points 
or better. Two Veterans received Ford Foundation Scholarships. 
Twenty-four Veterans were subsumed by the Career Opportunities 
Program beginning September 1, 197 0, with as many as twelve 
expected to become trainers and resource persons for COP 
para-professionals upon satisfactory completion of the require- 
ments for an associate degree from OCC. 



Miami: 



Ail veterans who continued with the jprogram were accepted 
in the Career Opportunities Program. Hopefully, all of these 
participants who have completed sixty semester hours credit 
will be classified as teacher assistants. Those veterans who 
are enrolled as full-tmre students for one semester can arrange 
their schedules so that they may do substitute teaching as a 
means of supplementing their income. 



Memphis: 

Veterans remaining went into COP program as physical 
education assistants. They were and still are in demand by 
elementary schools. The number will soon be increased to 
20 for Title I schools. The principals will receive orientation 
on 1/14/71 by a new area specialist for elementary physical 
education. Eight of the original VIPS (November, 1968) still 
remain with the school system as Career Opportunity Program 
emx^loyeeSo 

New Y ork: 

The program proved conclusively* that there is a dire 
need for the ina*.e naodel in our schools, particularly in oui' 
ghetto schools. 



Omaha; 



We have Icarr.ed that yoimg can come into the 

school and do a commendable job of helping the youngsters. 
Also, since many VIPS were from the same area in which 
they are working, a gap was bri.dged between the parents 
and school in many situations. It has also been vei^y 
intei'esting to see the VIPS begin to feel they ar*e filling a 
need in the school and coinmunity. One VIPS made the 
following statement and it fits the thoughts of all, 

*’For the first time in my life, I feel like I am doing some- 
thing for someone. ** 

I could go on and on about the good things regarding 
the VIPS progra,m for it has been am excellent program, not 
only for the veterans, but also for the schools, 

Louis; 

The project recruited male aides for inner-city 
schools. This was the first time that schools have i^eceived 
males as aides. The men were pr-edomiTxantly from minority 
groups. 

— Because of their diverse interests and skills, the men 
ca.ri'ied out a wide variety of duties as aides. Several of the 
men were quite effective in working with primary students. 

College and University Responses: 

Chicago State College: 

It became clear that, if properly organized by both 
the public school system and the college, the veterans (v/ho 
by traditional standards were not ’'cojlege material’’) can 
earn a degree and become successful teachers. 

University of Akron: 

Fourteen VI7i?S conapleted program thi'ough Summer of 
1970, Twelve of these are now in Cleveland’s COP Program 
and are contract teacher s on. temporary certificates in 
Industrial Arts in the Cleveland schools. They are attending 
the University of Akron and expect eventually to complete 
degrees with full certification^ From the standpoint of 



Unilvei'si 1/ staffs these men have been very* interesting 
to wox*k with and we have probably learned as much 
as they havco 

Oaklaxid. Community College: 

An excellent program. It provided incentive for 
completion of college for most VIPS, One of the VIPS 
received a Ford Foundation Scholarship to continue his 
education, 

Memx?his State Umvex**sity: 

An increased avv-areness of the T. A. groups to 
the need for men in school situations; a marked decrease 
in vagrancy of pupils; an increase in group competitiveness 
on beha-lf of pupils. As for the Veterans, an inci^eased 
pride in pex'sonal accomplishment; change of role identifi-* 
cation; an awareness of bexiefits of leadership position. 

Miami “'Dada Junior College; 

Most of the Veterans have gradua.ted from Miami^ 

Dade and are eiarolled at the Uxiivei-sicy of Miami or Florida 
Memoriad College, Most of the veterans have decided to 
become teachers, therefox**e, implanting the **career* ladder'* 
concept. The men have becoine good friends. Kapport has 
impx'oved between the public schools and collegCo Please 
feel free to call me for mausxxal and significant oxitcomes too 
numerous and involved to list. 

New York University; 

We believe the holding power was good, 

Uxiiversity of Nebraska Center for Urban Education: 

Of the original 24 selected that year, 17 are still in the 
progX'am. Two graduated in August, 1971; and the others are 
scheduled to graduate ixx August of 1972. . 

Omaha schools now have in excess of 200 aides. We 
would like to think this is in part because of the success of 
the VIPS project. 



Webster College: 



James Logan, one of the original enrollees in the 
VAULT Program, who had some college hours, graduated and 
is now teaching in Champaign-Ui'bana, Illinois. Another enrollee, 
who graduated this past December (mid-term) v/ill begin teaching 
later this month at Centra.1 High. School in St. Louis. At least 
10 more of the original enrollees will graduate this sum.mer. 

One veteran who opted to transfer from our teacher training 
program, (who, incidentally, was a school dropout) recently 
completed an eight week course at St. Louis University which 
is pi'ovided for minority students. Those who successfully 
negotiate the course are accepted in Law School. This course 
is given in lieu of the pre-law entrance examination. Another 
veteran v/ho opted not to go into teaching has been working part 
time with the Big Brother Association and as soon as he has 
his degree will become Director. Incidentally, this man v/as 
in service for over ZO yeai's and he feels the veterans progi'am 
has given him a new opportunity after having spent so many 
years in the military. 



A final comment: 



There seems to be little question that the Veterans in Public 
Service described in this report was not without its problems -- 
nor was it without many successes. Above all, this pilot effort 
proved that the concept wliich it set out to test is indeed realistic. 
Career ladder programs for returning veterans in public service 
fields should be seriously considered on a national basis. V/hile 
the program described here was liinited to a few veterans in the 
field of education, there is ample evidence that the VIPS concept 
should he expanded, not only in education, hut in the ma:ny other* 
areas of public interest and welfare. 

.. The veterans themselves proved that they have unique qualities, 
coinpetcncic s, and the adaptability to again serve the public interest 
in unlimited ways •'-* and at the same time find personally satisfying 
and economically rewarding career opportunities that may not have 
otherwise been available to therxr. Several of these young men were 
able to continue their college programs with funding from other 
sources and, as a result, some are now classroom teachers while 
others are completing their college training in anticipation of becoming 
teachers. Still others found greater interest outside the field of 
education and completed their college education in pursuit of othex* 
careers. A few did not make it at all, hnt for good reason in most 
cases. Even so, the high retention rate in the program v/a s equal, 
if not better than similar programs. 
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Cooperating Agencies 
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COQPjSRATING AGENCIES 



S C HOOL PIS TRICTS 



COLLEGES UNIVERSITIES 



CMcago Public Schools 
228 North LaSalle Street 
Chicago, Illinois 

Cleveland Public Schools 
13 80 East Sixth Street 
Cleveland, Ohio 

Dade County Public Schools 
1410 N. Eo Second Avenue 
Miami, Florida 

Detroit Public Schools 
5 057 V/oodward Avenue 
Detroit, Michigan 

Memphis City Schools 
2597 Avery Avenue 
Memphis, Tennessee 



Chicago State College 
6806 South Stewart Street 
Chicago, Illinois 

The University o£ Akron 
Akr on, Ohi o 

Miami -Dade Junior College 
North Campus 
11380 N. W. - 27th Avenue 
Miami, Florida 

Oakland Community College 
Orchard Ridge Campus 
27055 Orchard Lake Road 
Farmington, Michigan 

Memphis State University 
Memphis, Tennessee 



New York City Schools 
65 Court Street 
Brooklyn, New York 

Omaha Public Schools 
3902 Davanport Street 
Omaha, Nebraska 



New York University 
32 Washington Place 
New York, New York 

University of Nebraska 
at Omaha 

60 th & Dodge Streets 
Omaha, Nebraska 



St. Louis Public Schools 
911 Locust Street 
St. Louis, Missouri 



Webster College 

470 East Lockwood Avenue 

Webster Groves, Missouri 



The Council of the Great City Schools 
1819 "H" Street, N. W. , Suite 850 
Washington, D. C. 20006 



••• ^ i - 



Bureau o£ Research 
Uc S. Office of Education 
400 Maryland Avenue, S. W, 
Washington, D. C. 



National Teacher Corps 
U, S. Office of Education 
7th &: D Streets, S. W. 
Washington, D. C. 
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APPENDIX B 



Forms and Instructions 
for Preparation of Proposal 
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VIPS IK EDUCATION 



FORMS AND INSTRUCTIONS FOP. 

PREPARATION OF PROPOSALS 

Pi^oposals should, b© wrj.tten coopei'S-tively by loca,l Gduc3.tion a-gGuciGS 
and universities and/or colleges v/hich arc developing a coordinated 
pi jgram and submitted by the EEA. 

Number of Cop ies 

Twelve (12) complete copies of the proposal should be submitted to 
The Research Council of the Great Cities Program for School 
Improvement at 1619 Massachusetts Avenue, N. , Washington, 

D, C. 20036. 

The "master" copy containing the signature form which has been 
signed by all participating parties should be clearly identified on 
the cover as -- "SIGNED COPY. " 

General Instructions 



A completed proposal will contain both forms and narrative sections 
assembled in the order indicated below. Additional materials not 
required in any chapter may be attached to the proposal as appendices 
Identify clearly the sections to which such appended materials apply. 

The i:>roposal should be submitted, on standard- size sheets of paper 
( 8 1/2 X 11 inches) supplied by the applicant. Be certain that the 
narrative is identified by the appropriate Roman numerals and titles. 
Begin each Roman numeral section on a separate sheet of paper. 
Number each page consecutively throughout the proposal. A table 
of contents should give the number of the page on which each section 
begins. 

Format to be Jbllowed 

Each proposal should be assembled in the following order ; 

I. Proposal Summary (Form A) 

II. Signature and Compliance (Forin B) 

III. Progx'am Summary (Narrative) - 

IV. . Local Education Agency Identification (Form C) 

V. University Identification (Form D) 

VI. Summary of Qualifying School Data (Form. E) 



VII. Development of Proposal 

VIII. Cei-tification and Degree Requirements (Form F) 

IX. University Role in Program (Narrative) 

X. Support Programs Available for VIPS (Narrative) 

XL Problems of Schools (Narrative) 

XII. Training S-iid Responsibilities of VIPS in the Schools 

XIII. CoordiDiator (Narrative) 

XIV. Community Involvement (Narrative) 

XV. Correlation with other Programs and Resources (Narrative.) 

XVI. Selection Procedures and VIPS Eva-luation (Narrative) 

XVII. Program Evaluation 

XVIII. Budget 




A Px‘oposal To: 

The Research Couaicil of the Great Cities 
Program, for School Impr ovenient 
Por A: 

VETERANS IN PUBLIC SERVICE/ 

EDUCATION PROGRAM PROPOSAL SUMlvIARY 

FORM A 



Major Author; (Name and Title) 

(Educational Agency) 

(Street Address) 

( City, State, Zip Code) Office Phon. 

Home Phone: 



PARTICIPATING INS TIT UTIONS ; 

(List names of Institutions) (List name of Coordinator) 



DATES; (Specify I'nonth, day and year) 

(Employment) 

(Tx*ain.ing) 



BUDGET; (Number of Veterans requested) 

(Total amount of funds requested) 



SCOPE AND SPECIAL CHARACTERISTICS 
(Pre-College - Undergi'aduate) 

(Grade Levels served) thru 

Special emphasis; 




¥9 



VIPS/EDUCATION PROPOSAI 



FORM B 



SIGNATURE AND COMPLIANCE 



a. The Assurance o£ Compliance with the Civil Rights Act of 

1964, Title VI, Date applies to 

(Day) (Month) (Year) 

this application. 

District 

Pex'son authorized to 

sign agreements . 

Title ■ 

Date Signature ^ 









VIPS /EDUCATION PROPOSAL. 



FORM C 



LOCAL EDUCATION 
AGENCY IDENTIFICATION 



Local Education Agency; 



Congr essional District(s) 



a. Superintendent (name) 

(Name of School System in CAPS) 
(street address) 

(City, state, z.ip code) 

(office phone) 

(home phone) 

b. Project Coor dinatoi^: 

(name) 

(title, if any) 

2. Dates of School Year -- (1968-69) (month, day, yeax*) 



Teachers Report 



First s ernes te.i: 



Second semester 



Classes begin: | 

Classes concluded: - 

3 . SALARY PAYMENT SCHEDUL E 

Bi-weekly monthly First payday 68-69 

Other La 

Final payday 68-69 



Cxirrent yearly scheaule for para-*professionals 



O 
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VIPS /EDUCATION PROPOSAL 



FORM C (Continued) 



LOCAL EDUCATION 
AGENCY IDENTIFICATION 



4. NON-PUBLIC SCHOOL STUDENTS to be assisted by VIPS in 

your agency under tbis proposal: ^None Y. = in (#) 

Schools. 

5. VIPS are to be fully employed hours xper week which is 

. % of normal hour v/eek. 








dE 



VIPS/EDUCATION PROPOSAL, 



FORM D 



UNIVERSITY IDENTIFICATION 



1. In sHtixtio n: (Name of Ins Litution in CAPS) 



Congressional District 



Dean of School cooper’ating 
in this proposal: 



(name, title, school or college) 



Pei-son to be contacted: (name) 

(position or title) (depax’tment) 
(name of institution in CAPS) 
(street address) 

(city, state, zip code) 

Office phone 

Home phone 

2. Educ a tion 

a. Number of veterans in Program 



b, !‘'.amber of Credit Hour's to be offered 



c. Number of Staff 

Full time faculty Part-time faculty 

Paid Lecturers and Consultants 

d. Program Emphasis preschool 1-3 4-6 7-9 9-12 

e. Hov/ many credit hours will be offered in this program 
priimarily for VIl^S with special focus on the disadvantaged? 




5^0 



VIPS /EDUCATION PROPOSAL 



FORIvl D (Continued) 



UNIVERSITY IDENTIFICATION 



f. Full time University Enrollment 1967-68 

Undergrs.duate jf seeking teacher certification _ 

Graduate enrollinent # seeking education degree 

g. Is your university now operating a Teacher Corps 

Program? 



O 
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VIPS/ EDUCATION PROPOSAL 
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This form is filled out as an EXAMP LE, 
Explanatory discussion and other documentation 
should be included in section on "Problems of 
Schools, " 



VIPS/EDUCATION PROPOSAL 



FORM F 



certification and 

DEGREE REQUIREMENTS 



I. Cer liUcation requirements of the State applicable to this program 

(use space required) 

Bac cal a.u.r eate re quir ements applicable lo this prograin: 

(use space required) 

ill. Courses Offered 

(The following information should be given for courses offered: 

a. course title 

b. credit hours 

c. semester offered 

d. coux'se descriptions including’ the following if applicable - 

- how this course will be designed or adapted for VIPS 

- whether it will be sectioned for VIP'S only 

- whether any instruction will be offered at the 
schools or off cannpus 

e. instructors and departments or disciplines they 

represented if other than education. 







(SAMPLED 



Sub Conlya cl Model B udu e.t: 

p i 1 o t .Pros^ram for 20 VIPS 





Total 


Prime 

Contractor 


— f 

Local 


Wages pa.id to VIPS in fvill 
time em|3lcymen'. Es*’mated 
a'^erage - $4, 8 0C annually. 

3 0 houi-s at $2. 5 0 per hour 
tiiaaes 20 VIPS 


$96, 000 






Federal contribution to VIPS 




. $78, 000 




LEA coixtributioai to place VIPS 
at appi'cpriate sstep in existing 






. $18, 000 


Supportive Services 

Orientation, in-sei’vice train- 
ing, etc. Local contribution 
at $1, 5 00 per VIPS, in-kind 
OX* actual 


$30, 000 












, $ 9, 000 


Joint appointment with 






, ,$ 5, 000 








. $ 5, 5 00 








. $ 3, 000 








. .$ 7, 500 


Totals 


$126, 000 


$78, 000 


$48, 000 



O 
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Agenda: Vetei-ans in Public 

Sei'vice Conference 



i 
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\ 



s 







The Roaeai-ch Council of the Grcnt Cities Px-ogi-am for School Improvement 



VETERANS IN PUBLIC SERVICE CONFERENCE 

June 5 and 6, 1969 
Mayflower Hotel (Maryland Room) 
Washington, D. C. 



THURSDAY, . JUNE 5 

ASSESSMENT OF WHERE WE ARE; HOW 
TO STRENGTHEN PROGRAMS 



1 Z: 00 noon 


OPENING LUNCHEON 


General Session 




Introductory Remarks and Status 
of Programs 


Mr. Alva R. Hitt rick 
Mr. Jack I. Marcus sen 
Mr, Joseph L. Howell 


2:00 P. M, 


GRO UP S EMINARS 






Discuss how the YIPS program ‘c3.n be 
str engthened based on e:^Lperiences to 
date as viewed by the three groups 
involved (1) vetex’ans, (2) school dis- 
trict coordinators, (3) university rep- 
resentatives j 


. The General Session 
will Divide into 
Three Discussion 
Groups 


3;00 - 
5:00 P. M. 


Reports of Group Seminar Discussions 
and Program Assessment by other 
Observers 


General Session 


FRIDAY. JUTYE 6 








EVALUATION AND PLANNING FOR, 
THE FUTURE 




9:00 A.M. 


Role of the Bureau of Educational 
Personnel Developrnent 


General Session 




Role of the Teacher Corps 






Role of the Research Council 




/l'^3RA. M.r; ; 


C of f e e . B r e ak . 


iii,;;' '■ ;■ ■■- 
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VIPS Confer once 
Page 2 



FRIDAY, JUNE.t' 



10:45 A. M. 



12:00 - 
1:3 0 P. M. 

1:3 0 P. M. 

2:30 - 
3:00 P. M. 



O 




Agenda 

> (continued) ' 

Guideline Modifications for Continuation General Session 

of Programs 

LUNCH - Open 
Design for Evaluation 

Conference Summary 

0 

0 

0 



i ■ 

Li 

■C 

l: 

r 

L 




0 

Dr. Joseplr Mazur 

U 

Mr. Alva R- Dittrick 



APPENDIX D 

Final Report 
Documentation Form 



Veterans in Public Sorvico 
Final Report Documentation 

(University) 



Return to; 

The Council of the Gireat City Schools 
Suite 85 0 

1819 'T-T' Street, N„ W. 

Washington, D» C, 20006 



Naine of Uxiiversity 

Address 

Name of Individual supplying data 

Phone Number 

Please forv/ard the following information: 

1. A complete transcript of courses taken at your 

ixniversity by the Veterans in Public Service from 
the beginning date of the project (earliest possible. 
Fall, 1968) until August 31, 1969, the closing date 
of the first yearns operation. 

2o A brief description of each (above)o 

3. All .grades awarded in those courses. Names of 
Veterans need not be recorded, only a frequency 
distrubution (four A^s, three B*s, etc. ). With- 
drawals should be explained. 

4* All credit hours received for such coursework, 
(Specify type -- Semester, quarter hour, etc.). 

5. A complete list of all courses specifically created 
for the VIPS (with all the foregoing iiiformation). 

6. The number of Veterans who completed their 

utiiver sity ti'aining obligations through August 31, 
1969 * Numb ex' 

. The nurnber of Veterans who dropped out of 
their university studies prior to August 31, 1969. 

Number 



Vetei'ans in Public Service 

Final Report Documentation (University) 



Please indicate reasons for attrition. 



The number of Veterans who continued to take 
coursework beyond the August 31st operational 
period. Number 

7, V/as there a significant problem created by splitting 
Veterans* time between coursewoidc and work 
experiences in the public schools? 

Yes No 



Explain 




8. How many project meetings were held between the VIPS 

Public School Official and the VIPS University Representa- 
tive? • Nuimber 

How many of these meetings were held to discuss problems 
of specific Veterans? Number • 

How many of these meetings were held to provide 
feedback information to alter the VIPS project 
operation? Number 

What changes. were introdixced as a result of these 
meetings? 




Veterans in Public Service- 

Final Report Docunaentation (University) 



Briefly identify other pertinent discussion topics fronr 
these meetings; 



9. Please comment on any unusual/ significant outcomes 
or experiences of the Veterans in Public Service, 




Veterans in Public Service 
Final Report Documentation 

(S cho ol Sy s t cm ) 

Return, to: The Council o£ the Great City Schools 

Suite 85 0 

1819 Street, No W. 

Washington, D. C. 20006 



Name of School System 

Address 

Name of Individual supplying data 
Phone Number 



la Please provide a list of the names and position 
titles of the YIPS Selection Panels 

2o Please list and explain the VIPS Selection Criteria. 

3« How many Veterans were participating in the VIPS 
Program at the close of the project fiscal year? 
(August 31, 1969 ) Number 

4. Please provide a list of names and last-known 
addresses of those VIPS who were still in the 
progx’am at the closing date. abovCo 

5. Please provide a frequency distx*ibution which 
explains the reasons for persons dropping out of 

the VIPS Project. (Example; Dow Pay - 3 Veterans; 
Poor attendance dismissal - 1 Veteran, etc. ) 

6. How many VLPS participants were still affiliated with 
your school system as of December 31, 197 0? 

Number 

What were position titles of those still affiliated? 



\J"eterans in Public Service 

Fiiaal Report Docuruentation (School SysteiTi) 



7, Please describe in detail the experiences of VIPS 
participants in yoxir system by completing the 
following table: 



Job Titles 


Subject 

Area 


Gi'ade 

Level 


Duties 






























































- 





8.- How many project coordination meetings were held 
between the VIPS Public School official and VIPS 
University representative? Number 



. How many of these meetings were held to discuss 
problems of specific Veterans? Number 

How many of these meetings were held to pi’ovide 
feedbaclc inXormation to alter the VIPS project 
bfoeration? . Number . 



Veterans in Public Service 

Final Report Documentation (School System) 



What changes were introduced as a result of these 
meetings ? 



Briefly identify other pertinent discussion topics 
from these meetings: ■ 



Please comment on any unusual/ significant outcomes 
or experiences of the Veterans in Public Service. 








APPENDIX E 

Drtes of VIPS 
Project Operation 








DATES OF YIPS PROJECT OPERATION 





Prom 


Tlrrough 


Cliicago 


October 21, 1968 

i 


August 31, 1969 


Cleveland 


. ’ j 

Januar)'' 6, 1968 ■ 


August 31, 1969 


'Detroit 


i 

January 20/ 1969 | 

1 


August 31, 1969 

1 ' ' ■ ■ 


Merapliis 


— ^ ^ ^ 1 

November -25 , 1968 1 

i 


1 August 31, 1969 

1 - ■ 


Mi. ami 


January 2, 1969 


i August 31, 1969 

1 


Nev7 ' ''orlc 


February 3, 1969 


August 31 , 1969 


Qnaha 


October 21, 1968 


August 51, 1969 


St. Louis 


October 28, 1968 


August 31, 1969 

i 



D 



0 

D 

D 

D 





D 

0 




APPENDIX F 

Cooi'dinator s and University 
Repi’esentatives of Veterans 
in Public Service Programs 




COORDINATORS OF VETERANS IN PUBLIC SERVICE 



Chicago 


(Miss) Jeaiine Kehoe 
Teacher Corps Coordinator 
Chicago Public Schools 


Cleveland 


(Mr„ ) Jack J* Selcher 
Assistant Supervisor of Personnel 
Cleveland Public Schools 


Detroit 


(Mr, ) Rudolph Scott 
VIPS Coordinator 
Detroit Public Schools 


Meinphis 


(Miss) Gloria Lo White 
Coordinator of Teachers Corps 
and VIPS. 

Memphis City Schools 



A4iami 


(Mrs. ) Nettie E. Dove 
Dade County Schools 


New York 


(Mr. )\in.cent S. Romano 
New Yi "iv City Schools 


Oinaha 


(Mr. ) Duane G. Wilson 
Omaha Public vSchools 


St. Louis 


(Dr.-) David J. I ' „han 

Supervisor of Program Development 
St, Louis Public Schools 



UNIVERSITY REPRESENTATIVES 



VETERANS IN PUBLIC SERVICE 



Chicago 


(Dr. ) John M. Beck 
Executive Director 
Chicago Consortium of 
Colleges Universities 


Cleveland 


(Dr. ) Glen C. Childs 
Associate Director 
Teacher Corps P'roject 
University of Akron 


Detroit 


(Dr. ) Steveio. Zussman 
Oakland Community College 


Mex'xiphis 


(Dr. ) John E. Froggatt 
Mempliis State University 


Miami 


. (Mr. ) James I. Taylor 
Director 
J. F, K. Project 
Miami-Dade Junior College 
North Campus 


New York 


(Dr. ) Harold S. Ferguson 
New York University 


Omaha 


(Mr. ) Earl G, Stormo 
Center for Urban Education 
University of Omaha 


St. Louis 


(Dr. ) Donald White 
Webster College 
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APPENDIX G 

Additional Information 
and Data 




Profile of Veterans 



llarital Status 








Percent of Veterans 



Single 


57 


Mai'ried 


42 


Divorced 


1 


Family Size 


Number of 


Number of 


Children . 


Veterans 

Indicating 


One 


25 


Tu'o 


11 t 


More than two 


7 



Racial Composition of 
VetercUis 



Perceiit of Veterans | 

INon-idiite i;;:t 'V : 97 : ; , | 

wiiite ; 




VIPS Recruitment Sources 



Each Project Coordinator was asked to identify his sources of 



candidat e r e c r uitment. 


The responses are presented below. 



Chicago 


Great Lakes Naval Base; 

Fort Sheridan; Chicago Urban 
Leagiie; Chicago Regional Office 
of Veterans Administration; 
and Mayor's Jobs for Veterans- . 


Cleveland 


Community A.ction Groups 


Detroit 


Newspaper' advertisements and 
articles relevant to the program. 


Memphis 


Tennessee Department of 
Employment Security; Local 
CAP Agency; War on Poverty 
Committee. 


Mifurii 


Newspaper; Television; Radio; 
State Employment Office; Personal 
contacts, etc. 


New York 


Veterans Administration; NYC 
Vet. As so. Center; WVvTJL; New York 
State Employment Service; Bureau of 
Recruitment; and Board of Education. 


Omaha 


Urban League; Employment Service; 
Personal contacts. 


. St. Louis 


Fort Leonard Wood, Missouri during 
the summer of 1968. The men were 
. soldiers in the U. S. Army who were 
• ■ : within three months of their discharge 

from service. 


" 0 - 'v .. ' -V': -v:„V. ' 


75 : . 







Vetei'kn.s ' Profile (cort'd.) 



Aoe of Veterans : 
ail eight city suimiary 



— 

Years 


Percent of Veterans 


19 ■'21 


10.9 


21-25 


58.2 


Q'/er 25 



50.9 



Age of Veterans; 
by city 




f 



Education of Veterans 



Educational Level 


No. of Veterans 


High Sdiool Diploma 


110 


Equivalent 


41 


College 


27 


one year 


22 


“V. ; 

two Years 


5 


■ More than two 




Other (Army training , ',etc . ) 


i 

L 5 
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7i3rjIIL\NS IN PUBLIC SERVICE 
Objectives and Special Piiipliasis of tlve Prograjii 
(Coordinator Description) 



Oiicago 



Cleveland 



Detroit 



Mempliis 



Tli'^ maior oninhasis o£ tlie progra;n is to utilize uhc 
experiences and skills of indi.genous Victnain Mar veterans 
to enhance the educational progra:n of disaayantaged 
stiidents in grades tliree througdi tv^''elve. Ine piogitoii 
further seeks to dra.w upon the intmacy of the veterans 
with tlie community in developing a more positii’-e relation- 
ship bot:ween the sch<ool aaid the coiiiniunity. As an uiioer-^ 
praduate academic component, the veterans are building a 
dareer ladder for themselves in the teaching profession, 
specifically in tlie’ field of vocational education. 



To train "inner -city” high school graduates or G.E.D. 
equivalent anaed forces veterans as teaclicr aides to 
industrial arts teachers. Special emphasis ^;!as gxven to 
the fact that this program would eventually lend to ^uil 
certif i.eations for tlie partlci.pa3^ts as industrial arts 
teachers. 



1 'T'o raise tiie acluevemont levels of inner-city students by 
providing them 3 vit]i successful mi.nori.ty individuals as 
teacher assistants and tutors with wliom to identify am. 
to emulate. 

2. To pi'ovide veterans vjith the opportunity to attend college 
Avim.le luiving on- tlie -job training in the educational system. 

3. To acquire more qualified males as teachers in the innei- 
city schools . 

4. To develop a inale image for elcmentaiy students in Detroit 
inner-city schools. 



Tliis •program iras rlcsi.gncd to recruit male yintnam veterans 
in the pursuit of pain - time coursework a-t I'lemphis State 
llniversity and ias part-ti.mo semi -prof cssiona.1 cmplo')j;ees 
of the Hoard: of Iklhcntioii as -rhysical Education assist:-mts 
to the regulciT cl dssrbbnv toaclici's in five inner-city ; 
elcincntafy schools ihvcD.ving grades one through six. 

1‘ho prouramnvoiild eventually .lead the paiti.ci]iants "to 
ccrtif i cat.i on and a tcadiing career ;i;n t)i('^ inner crl:y schoo 
. I'hcv also in’ovide a ]jasiti.vc male iiiiagc; dovolnp skil.L ana 
c Cf i.c i enCy d n a variety’ o i’ actlvi ti.os ; i and a ft of cl. jiracticc 
in good sporl s);i.niship.. 



Veterans in Public Service 

Obj 2 c'ci,vos and Spc^ciel ll.vphasis of tlie Prograiti 
(Coord i.jiHtor Descriptionj 
Pago 2 







1 

1. To initiate a career dcvclop:ncnt program for rotumriig j 

Vietnmn votcrans using the Tcadior Corps as a model 

and as the Luplementatioii org^mication. 

2. To attract male veterans to work as para-professionals 
maJeing use of their unique e>q:sriences and capabilities 
for ghetto -scliool children. 

3. To select returning veterans who would provide desirable 
and Adiolesome masculine images for the disadvantaged 
youth. 

• 


Kew Yoi'k 

1 


1 . I’o provide a preprofcssional -on site experience for 
prospective teachers . 

2. To provide a 4 year college experience leading to a 
degree in education. 

3. To assist in the upgrading and stre3igt]iening of educational 
opportunities for ghertto youth, 

i . . 


Qiialia 


1. Train para-profcssionals for inner-'clty schools. 

2. Involve sdiool fuid community. 

3. Associate Title of Cenor.al Studies. 


St. Louis 


Ibis VIPS project involves the cooperation of tlie St. Louis 
Board of liducation, IVebster College jmd tlie University of 
Missouri in a progrfmi to p>rovide academic and practical 
training to 25 veterans recently discharged from militaiy 
duly. ""The ]n'ojoct incorporates the Veterans Accelerated 
Uirban Leamiiig for Teaching pi'ogram of Webster College anid^ 
the Teacher jCorps pi'oject' of tlic .St. Louis Boar'd of hducation 
ajid the University of Missouri. The vctcraiis are enrolled 

in tlic 2-1/2 year VAULT academic progrrmi and serve in 

ten St. Louis public schools. under the supervision of 

Teacher Corps :)n:incipals and; team loaders. Ihe VAULT schedule 

\'dll lead to a baclielorVs degree and tea cliing cciV^ifixarl cap 

after 2-1/2 years. l)i the St. Lou.i:s schools the VIPS serve 

15 liours per week and perform duties as a tcadic-r ajid 



n 
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Veterans in Public Service _ , _ . 

Objectives and Special Paiphasis of tae Program 
(Coordinator Pesexiption) 

Pago 3 



St.. Jjauis 
(cont * d) 



educational aide. 'Hiese tasks utilise Jie talents aard 
Strengths of tlie veteraais in meaningful and heip.ui_ 
ier?l?e to ke scliools . nio veterans began with snnple 
duties and increased to tutoring and small group 
instruction. • 

Tlie major goals or objectives of the project are: 

To train returning veterans for a career in education, 

To proidde career ladder opportunities for veterans, 

To pro\dde sorexy heedeci teaching aides in inner city 

■ schools , . ■ p , . . " , 

' To provide additional assistaiice in community development 
and involvement in the iniipr city, and 

To develop teachers comnitted to careers in inner city 
■schools. 




r \ 

i i 



\ 



RJBLIC SCTiaOL SYSTE-i E^^/O.UATION 



Tra.5.nip.g : Duties 



Gucago 


Tutors j teadier aides, supervising 
lundi-playground , liaison between 
— '-^■^sthbol, students and community 


Cleveland j 


Industrial ^\rts assistants 


Detroit 


_ - ... • _ ' 1 
lixtors, teacher aides, super\d.sing j 

extra curricular activities, j 

aJid halls j 


Memphis 


Physical Education assistants, j 
conduct intemiiural recreation prograits [ 
and other inter -scholastic events | 




Miami 


Teacher aides, 
Library aides 


New York 


Tutoring, resoi.n'cc for social studies, 
liome visits, assisting Dean of Boys 


Gnalia 


. _ . Supei.'vising playgroLmd and lunch, 

teacher aides, small reading groups 


St. Louis 


Assisting Physical Education, instructoi 

tu'tdrin^^^^ 

V ■ :'Pltiygrovuids:,;. .V 'h' V' ^ 
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I 

PUBLIC SaiOOL SYSTB-1 VALUATION j 

’ ■ * 

f; 

Attri.tion Rate j 



CMcago 


Teacher training lower than otlier programs; 


Cleveland 


Lower than, other programs 


, Detroit 


Higher than other programs 


MempMs 


'Tligrier than other programs 


Miami 


Eqnals otlier programs 


New YorR 


33qual to other programs 


Qmalia 


Ecjual to other programs 


St. Louis 


Equal to other prograns 
^ — 1 — ^ 



i 




FiJBLiC SCHOOL SYSTEM F/YJ-UATIOH' 



A RatJ.rsfT : Tno Desli'ability of the Progray 



Each city coordina.tor vas aslced to detexTiiine the overall 
desirability of the FlPa Prograai from the perspective of . 
participating individuals or groups. T.. t.ti7igs are pxesented 

m tlxe Table belov.n 
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* No resj)onse - 



one. 



PUliLTC SfflOOL SYSmi E^/.\DJAT].ON 



Coorcli.natcr Conrnients 



j 

Clucago 


'The Veternjis in Public Scr\''ice is a program hold in 
]iigh i-egard by administrators, £acult>% and comnunit)’-. The 
•abTlity^of the veterans to relate to studcncs and community 
has been a definite asset to the schools, am participating 
veterans have stated tjieir intention of coimploting the requi.re- 
inents for a bachelor’s degree and teacher cc' ification.” 


Clevel^md 


■ — - — - 1 

"These men have provided a new impetus to the 
neighborhoods they seime." 


Detz'oit 


"Veterans have zvorked wdth cliildren in v;ays that led to j 
healthv , positive relationships, h’c hope chese lelationships 1 
wall grow' and enable tire children to build a better self- 
hmage . " 


j 

Memphis 


"The local schooi staffs and children Irave been highly 
receptive and. greatly relieved in having these young men 
teach the physical ed.ucation classes. Discipline problems 

have shown a great decrease in so;ne schools as noted by tlie j 

project school pi'incipal.s . Actually, the cliildren get a 
real good '.vdrkout ivi.tir the VIPS , which has been lacking due j 

to female teachers having conducted this aspect of the 
program previously." j 


Miajni 


"School personnel have boon overwhelmed w'ith the 
hnpact the veterans have made in the school and community." 


Nev/ York 


"Program has provided an opportunity for veterans of 
the urban areas to . receive additional education. It has 

provided a male huage in the schools for city youngsters." 


- ■ Qnaha 


• veterans ha\h been vmll^^^^^r schools by A 

aclninistrator toachers:, porents , . and fhe^^^^^ They 

/cbiimiuniccitc i\'ell \h.tli all arcah involved nnd are resq)octad ;by . 
- the' yoiiiigste . ; Much: good is being : acco;n^ Wc i\rould;; 

:;like to Ihcimas.e yJ'l^S.’' .v^ 


St. Louis 
t) ' ■ ■ 

MC 


"'ihe men have jzrov i eled ' vad' .luihlc . 

'/ in the schools . Ihcn': airv, liiglil)'' iiich-iz'at.^^ .divmrse ^.^, • \ 

.skills,- and'botli pv.i nc.iiials and to;icho)-s praise their 
assistance." ^ 
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